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ABSTRACT 

The present study investigated upper-secondary school EFL Thai students’ anxiety in English language 
classroom. The participants were 40 Matthayomsuksa 4 students (relatively equivalent to grade 10) enrolling 
in the first semester of 2014 academic year at the K.M. school (pseudonym). They were 14 males and 26 
females. Horwitz, Horwitz and Cope (1986) Foreign Language Classroom Anxiety Scale (FLCAS) was used 
to measure the extent to which the students felt anxious in EFL classroom. Based on items in FLCAS scale, 
anxiety has three components: communication apprehension, test anxiety, and fear of negative evaluation. The 
results revealed that overall the majority of the participants (75%) experienced moderate or high level of EFL 
classroom anxiety. As indicated by the FLCAS gained scores, the participating students could be grouped 
according to level of anxiety as having low ( x =0-1.69), average ( x =1.70-3.49), and high ( x ≥ 3.5) anxiety. 
Regarding the components of foreign language anxiety, fear of negative evaluation was the situation that 
made students the most anxious. Moreover, the majority of the participating students reported that they 
worried about the consequences of failing their English class the most ( x =3.90). Furthermore, those with 
high and low anxiety noticeably shared fear of negative evaluation as the variable that made them most 
anxious, while those with average anxiety were found to be most anxious about communication apprehension. 
Consequently, the finding of present study shed light on the importance of teacher’s attention to student’s 
anxiety which could take place in the process of teaching and learning.   

"

"
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1. Introduction 
Due to the rapid increase in the globalization, many countries around the world try to speed up their 

development and prepare themselves to response to this phenomenon. As it is generally acceptable, language 
plays a vital role in the world. People from different countries speak in different languages use English as a 
tool to communicate. In Thailand, English is taught as a foreign language in schools, colleges, and 
universities. In language learning situations where a foreign language is taught especially in Asian countries, 
learners have been observed to be quiet in language classrooms, rarely responding to teachers’ questions, or 
actively taking part in classroom discussion (Jackson, 1999, 2001, 2002; Li, 1998; Sato, 1990; Tsui, 1996; 
Zou, 2004, as cited in Liu, 2005). For more than a decade, there has been a growing body of research on 
foreign language learning. The results of some studies indicate that anxiety commonly affect many foreign 
language learners. This anxiety can hinder performance and achievement of students (Aida, 1994; Horwitz, 
Horwitz, & Cope, 1986; Price, 1991; Young, 1991). 
"

2. Literature Review 
2.1 What is foreign language anxiety? 

Gardner’s and MacIntyre (1993) defined language anxiety as the fear or apprehension occurring when 
learners have to perform task in a target language in which they are not proficient. Foreign language anxiety 
(FLA) or foreign language classroom anxiety (FLCA) is a situation-specific anxiety in foreign language 
classroom, which is distinct from state anxiety, occurs within specific, temporary situations and fades when 
the threat (or situation) disappears (MacIntyre & Gardner, 1991a). Moreover, Horwitz, Horwitz, and Cope 
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(1986) stated that FLCA is “a distinct complex of self-perceptions, beliefs, feelings, and behaviors related to 
classroom language learning arising from the uniqueness of the language learning process” (p. 128).  

According to a variety of researchers (e.g., Horwitz et al, 1986; MacIntyre & Gardner, 1989, 1991a, 
1991b), FLA can be a predictor of success in learning the foreign language. In addition, a lot of researchers 
indicated that high level of anxiety can interfere with foreign language learning (Horwitz et al., 1986, 
MacIntyre & Gardner, 1991c, Aida, 1994, Kitano, 2001, Kao & Craigie, 2010). In contrast, Scovel (1978) 
claimed that anxiety can be either facilitating or debilitating. Facilitating anxiety motivates learners to adopt 
an approach attitude and is willing to confront the new learning task. Scovel (1991) explained, “facilitating 
anxiety motivate the learner to ‘fight’ the new learning task; it gears the learner emotionally for approach 
behavior”. Debilitating anxiety in contrast, motivates the learner to ‘flee’ the new learning task; it stimulates 
the individual emotionally to adopt avoidance behavior’ (p. 22).  On the other hand, debilitating anxiety 
motivates learners to assume an avoidance attitude and therefore tends to escape from the learning task 
(Scovel, 1978).  
"

2.2 The components of foreign language anxiety 
Horwitz et al. (1986) identified three components of foreign language anxiety: 1) communication 

apprehension, 2) test anxiety, and 3) fear of negative evaluation. The aspects which are mentioned above do 
not necessarily occur all at the same time. The occurrence of these aspects of anxiety depends on the lesson or 
objective of each activity. 

 
2.2.1 Communication apprehension  

According to McCroskey (1977, as cited in McCroskey, 1997b), comprehension apprehension (CA) is 
“an individual’s level of fear or anxiety associated with their real or anticipated communication with another 
person or persons” (p. 82). Horwitz et al. (1986) stated that communication apprehension is “a type of shyness 
characterized by fear of anxiety about communicating with people” (p. 127). Similarly, Daly (1991) defined 
communication apprehension as “the fear or anxiety an individual feels about orally communicating.” 
McCroskey (1984, cited in Wang, 2005), the typical behavior patterns of communicatively apprehensive 
people is communication avoidance, communication withdrawal, and communication disruption. 
Manifestation of communication apprehension is difficulty in speaking in pairs or groups (oral 
communication anxiety), in class or in public (stage fright), or listening to a spoken message (receiving 
anxiety) (Horwitz et al., 1986, p. 127).  
!
2.2.2 Test anxiety  

As maintained by Horwitz et al. (1986), test anxiety refers to “a type of anxiety of performance 
anxiety stemming from a fear of failure” (p. 127).  MacIntyre and Garner (1991) offer a definition of test 
anxiety as ‘apprehension over academic evaluation’. Moreover, Horwitz et al. (1986) stated that test-anxious 
students often put unrealistic demands on themselves and feel that anything less than a perfect test is a failure. 
Hence, they may become too worried and start thinking that they will never be able to pronounce a word 
correctly or give a good presentation. Based on the definitions of test anxiety proposed by these researchers, 
test anxiety has been defined with one common characteristic, which is the anticipated apprehension with 
failure of academic evaluation.  
"

2.2.3 Fear of negative evaluation 
Fear of negative evaluation is “apprehension about others’ evaluations, avoidance of evaluative 

situations, and the expectation that others would evaluate oneself negatively” (Watson & Friend, 1969, as 
cited in Horwitz et al., 1986). Fear of negative evaluation is broader than test anxiety. It may occur in any 
social, evaluative situation such as interviewing for a job, or speaking in second/foreign language classroom 
(Horwitz et al., 1986). In a foreign language or a second language learning situation, fear of negative 
evaluation is likely to be in a learner’s over concern with academic and personal evaluations of his or her 
performance and competence in the target language (MacIntyre & Garner, 1991). Manifestation of negative 
evaluation can be seen in learners’ behaviors. Learner with high concern about negative evaluation tend to 
become nervous in an evaluation situation that other people would perceive, and tend to work hard to be better 
than they are (MacIntyre & Gardner, 1991). Moreover, they might rarely start talking with others. In a foreign 
language classroom, students with a fear of negative evaluation tend to “sit passively in the classroom, 
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withdrawing from classroom activities that could otherwise enhance their improvement of language skills” or 
“even cutting class to avoid anxiety situations” (Aida, 1994, p.157). 

The three components of anxiety: communication apprehension, test anxiety, and fear of negative 
evaluation are always involved in a language classroom. Their occurrence depends on the lesson or objective 
of each class. The first component, communication apprehension, may occur in speaking class during student 
to student, student to peer, or student to teacher conversations. The second component, test anxiety may occur 
from a fear of having a speaking test. The last component, fear of negative evaluation may occur when a 
student knows or feels that he /she is going to be evaluated. Being in that situation, he or she may not feel 
comfortable and become anxious. 

In sum, although language anxiety sometimes could be considered as facilitative, the overall negative 
effect on foreign language learning is worth being noticed. The understanding of students’ anxiety in foreign 
language classroom is a step to help teachers to determine teaching approaches, beware of possible factors 
which may cause students’ anxiety, better understand students, and help them get through their anxiety. 
"

3. Research Question 
This study aims to investigate foreign language anxiety of Thai upper- secondary school students in 

EFL classroom. The present study is guided by one research question: 
-! "To what extent do Thai upper secondary school students experience foreign language anxiety in EFL 

classroom?  
4. Methodology 

4.1 Participants 

The target population of this study was 240 Matthayomsuksa 4 students (relatively equivalent to grade 
10) enrolling in the first semester of 2014 academic year at the K.M. school (pseudonym). They were studying 
in six classes of 40 students in each class. The classes were divided into two programs which were Science 
program and Art-French program. The Science program consisted of class one to class five. Only for class one 
of science program, the students were grouped by their placement scores. For classes two of five, the students 
were grouped randomly. There was only one class of art- French program which was six. The researcher used 
purposive sampling procedure to select one class from the six classes to answer the questionnaire. They were 
Science program students. 

The whole class of 40 students which was purposively sampled was invited to participate in this study 
by responding to the questionnaire, Foreign Language Classroom Anxiety Scales (FLCAS) developed by 
Horwitz et al. (1986) 
"

4.2 Data Collection Tools 
The Foreign Language Classroom Anxiety Scales (FLCAS) was developed by Horwitz et al. (1986) 

to measure students’ foreign language anxiety. The first part of the questionnaire is for gathering the 
participants’ demographic data: sex, age, class, their general attitude towards language learning, and their 
learning experience. The second part of the questionnaire is for investigating the participants’ anxiety in 
learning in foreign language classes. This part of the questionnaire consists of 33 statements, of which 8 items 
are about communication anxiety (1, 9, 14, 18, 24, 27, 29, 32), 9 items about fear of negative evaluation (3, 7, 
13, 15, 20, 23, 25, 31, 33) and 5 items about test anxiety (2, 8, 10, 19, 21). The 33-item FLCAS serve to 
measure the degree of anxiety in the classrooms using a 5-point Likert scale ranging from “strongly agree” (5 
points), “agree” (4 points), “neither agree nor disagree” (3 points), “disagree” (2 points), “strongly disagree” 
(1 points). Anxiety score is analyzed by totaling up the rating score of the thirty-three items. The higher the 
total points are, the more anxious the participants are. In the present study, with the assumption that this 
instrument has been used in previous studies to accurately measure language learning anxiety, the word 
“language” and “foreign language” appearing in the original FLCAS are replaced with the word English. In 
the present study, the FLCAS questionnaire is translated into Thai by the researcher to help students to 
understand all items clearly. The translated version was checked by the researcher’s advisor and an expert in 
translation for the accuracy of meaning and precision of the language. The questionnaire is in the appendix A.  
"

4.3 Data Analysis 
Numerical data were analysed by using a software computing program to analyse for the descriptive 

statistical values including frequency, percentage, mean, standard deviation and range scores. The results 
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showed a reliability score of .900 in the present study with the use of the foreign language classroom anxiety 
scales (FLCAS) used to measure the extent to which the students felt anxious in EFL classroom.  

!
5. Results 

This section reports the findings of research question concerning the extent to which the participating 
students were anxious in their English language classroom. The numerical data reported include 1) general 
attitude towards English language learning, 2) levels of foreign language anxiety of the participating students, 
3) foreign language anxiety experienced by the participating students, 4) components of foreign language 
anxiety experienced by the participating students. The last part of this section summarizes the findings. 
"

5.1 General attitude towards English language learning  
The results on general attitude of the participating students towards English language learning were 

determined based on the expression of like and dislike English language learning. Table 5.1 demonstrates that 
regardless of gender, the majority of the participants (twice as much of the total) had positive attitude towards 
learning English language. When taking gender into considerations, however, the majority of male 
participants were found to dislike learning English language while the majority of the female participants 
were found to like learning English language. The data revealed that gender of the participants could be a 
factor attributing to the attitudes towards English language learning.  
"

Table 5.1 Attitude towards English language learning 
 

Gender Attitude Total Like (%) Dislike (%) 
Male 12.50 22.50 35.00 
Female 50.00 15.00 65.00 
Total 62.50 37.50 100.00 
"

5.2 Level of foreign language anxiety of the participating students 
To determine the participating students’ anxiety, the participants were required to express their 

agreement or disagreement on 33 statements. After the questionnaire results had been calculated, the 
questionnaire respondents were ranked in the order of their scores of anxiety as low-anxious, average-anxious, 
and high-anxious groups. The obtained scores are interpreted as follows: score of ≥ 115 = high anxiety, score 
of 100 – 115 = moderate anxiety, score of ≤ 100 = no/little anxiety. Based on the criteria of FLCAS, the 
students could be grouped as being highly anxious, moderately anxious, and not or little anxious. Table 5.2 
shows levels of difficulty of all participants.  

Table 5.2 Levels of Anxiety  
Group Number of Students Score Range 

Low 10 70-99 
Average 20 101-115 
High 10 116-136 
"

The data revealed that ten students had low level of anxiety, twenty had moderate level of anxiety, 
and ten had high level of anxiety. Therefore, the majority of the participating students were found to have 
average level of anxiety in English language classroom, while some, with equal number of them, were found 
to be anxious in English classes at low and high levels. This indicates that three fourth of the participants were 
found to obviously feel anxious in their EFL classroom while only one fourth of them were found to have no 
or little anxiety. 
"

5.3 Foreign language anxiety experienced by the participating students 

Table 5.3 and 5.4 in this section present the language anxiety experienced by participating students 
taken into account data from all participants. While Table 5.3 reports items that were found to be lowly 
anxious by all the participating students, Table 5.4 reports items that were found to be averagely and highly 
anxious by the participating students. How each statement or item in the questionnaire indicates the 
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participants’ anxiety is determined by the interpretation of scores as follows: 0 – 1.69 = low anxiety, 1.70 – 
3.49 average anxiety, and 3.50 – 5.00 high anxiety   

As illustrated in table 5.3, overall the majority of the participants (75%) were found to be anxious in 
EFL classroom. Table 5.3 demonstrates that of all 33 items, only 5 items were found to indicate the 
participants’ low anxiety, whereas the other 28 items (Table 5.4) were found to indicate the participants’ 
anxiety with average and high levels. Among these five items (8, 14, 18, 28, 32), the two items (14 and 32) 
concerning about speaking in the target language with the native speakers, were found not to make 
participating students anxious. Among 28 items, the participating students reported that they worried about the 
consequences of failing their English class the most ( x = 3.90), whereas the lowest mean scores of 33 items 
showed that the majority of participating students do not understand why some people get so upset over 
English class ( x = 2.58) (item 11).   
!
Table 5.3 FLCAS items which indicate anxiety at low level 
 

 
"

 
 
  
 
 
 
 
 
 
 
 
 
 
 
 
 

Table 5.4 shows items that were found to be anxious by the participating students at average and high 
levels. The items are organized in the order of mean scores from high ( x ≥ 3.50) to average ( x = 1.7-3.49). 
Based on the conceptual framework proposed by Horwitz et al. (1986), the questionnaire items are 
categorized by foreign language anxiety components as communication apprehension (item 1,4,9,14,15,18,24, 
27, 29,30,32), test anxiety (item 3,5,6,8,10,11,12,16,17,20,21,22,25,26,28), and fear of negative evaluation 
(item 2,7,13,19,23,33) . Table 5.5 presents result on levels of anxiety regarding the three types of anxiety. 

Among 28 items that were found to be worried by the participating students, the items with high mean 
scores contributed evenly within the three categories of anxiety. That is, three items were concerned with test 
anxiety including anxiety on the consequence of failing English class (item 10 with x = 3.90), being called on 
in English class (item 20 with x = 3.78, and item 3 with x = 3.73). Three items were concerned with 
communication apprehension including anxiety in speaking without preparation (item 9 with x = 3.80), not 
understanding what the teacher said (item 4 with x = 3.72 and 29 with x = 3.62). The other three items were 
concerned with fear of negative evaluation, which included the thought that other students were better (item 7 
with x = 3.80), being asked about questions without preparation in advance (item 33 with x = 3.68), and 
embarrassment to volunteer to answer in class (item 13 with x = 3.52). 
Table 5.4 FLCAS items which indicate average and high level of anxiety   

No Statements 

Anxiety Scale  
  

5 
(%) 

4  
(%) 

3           
(%) 

2   
(%) 

1 
(%) 

Mean 

8 I am usually at ease during 
tests in my English class. 

17.50 32.50 27.50 12.50 10.00 3.35 

14 I would not be nervous 
speaking the foreign language 
with native speakers. 

20.00 25.00 32.50 12.00 10.00 3.32 

18 I feel confident when I speak 
in English class. 

7.50 42.50 27.50 17.50 5.00 3.30 

28 When I’m on my way to my 
English class, I feel very sure 
and relaxed. 

12.50 17.50 47.50 22.50 0.00 3.20 

32 I would probably feel 
comfortable around native 
speakers of English. 

30.00 37.50 15.00 12.50 5.00 3.75 

No Statements Mean 
10. I worry about the consequences of failing my English class. 3.90 
9. I start to panic when I have to speak without preparation in language. 3.80 
7. I keep thinking that the other students are better at languages than I am. 3.80 
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* x  ≥  3.50  = high, x  1.70 – 3.49 = average, x  0 – 1.69  =  low 
"

5.4 Components of language anxiety and anxiety as experienced by the groups of different levels of 
anxiety 

Table 5.6 shows the items listed in the FLCAS as categorized by the components of foreign language 
anxiety as communication apprehension, test anxiety, and fear of negative evaluation (Horwitz et al., 1986). 
The items are organized in the order of items within each component of anxiety. As well, mean scores as 
gained by different groups of participants are shown. The participating students are grouped according to the 
total scores gained from FLCAS (as previously described in Table 5.2).  

Focusing on total mean scores of each component of foreign language anxiety, over all mean scores 
indicate that the participants worried most about negative evaluation. However, when breaking down into 
groups, only students with high and low anxiety were found to share fear of negative evaluation as the most 
worried component. The participating students in high and low anxiety groups noticeably shared fear of 
negative evaluation as the variable that made them most anxious ( x = 4.24 and 2.81 respectively), while the 
participants with average anxiety were found to be most anxious about communication apprehension ( x = 
3.31) 

Regarding details on the items under each component of foreign language anxiety, each group were 
found to worry in different situations as follows. 

As communication apprehension, the students with high anxiety felt nervous when they did not 
understand every word the English teacher said the most ( x = 4.50), while the students with average anxiety 
started to panic when they had to speak without preparation in English class, and the students with low 
anxious group reported that they were frightened when they did not understand what the teacher was saying in 
English ( x = 3.40). In terms of test anxiety, the participants with high anxiety and average anxiety were found 
to worry about the consequences of failing their English class the most ( x = 4.70, x = 3.95 respectively), 
while the students with low anxiety were found not to understand why some people got so upset over English 
classes. 

20. I can feel my heart pounding when I am going to be called on in English class. 3.78 
3. I tremble when I know that I am going to be called on in English class. 3.73 
4. It frightens me when I do not understand what teacher is saying in English language. 3.72 

33. I get nervous when the language teacher asks questions which I have not prepared in 
advance. 3.68 

29. I get nervous when I do not understand every word the English teacher says. 3.62 
13. It embarrasses me to volunteer answers in my English classes. 3.52 
21. The more I study for an English test, the more confused I get. 3.45 
23. I always feel that the other students speak the English better. 3.45 
16. Even if I am well prepared for English class, I feel anxious about it. 3.42 
24. I feel very self-conscious about speaking English in front of other students. 3.42 
1. I never feel quite sure of myself when I speaking in my English class. 3.38 

27. I get nervous and confused when I am speaking in my English class. 3.35 
15. I get upset when I do not understand what the teacher is correcting. 3.28 
31. I am afraid that the other students will laugh at me when I speak English. 3.28 
30. I feel overwhelmed by the number of rules I have to learn to speak a foreign language. 3.18 
25. English class moves so quickly I worry about getting left behind. 3.10 
19. I am afraid that my English teacher is ready to correct every mistake I make. 3.05 
26. I feel more tense and nervous in my English classes than in my other classes. 3.05 
2. I do not worry about making mistakes in English class. 3.00 

22. I do not feel pressure to prepare very well for English class. 3.02 
12. In English class, I can get so nervous I forget things I know. 2.98 
5. It would not bother me at all to take more English classes. 2.78 
6. During English class, I find myself thinking about things that have nothing to do with 

the course. 2.75 

17. I often feel like not going to my English class. 2.68 
11. I do not understand why some people get so upset over English classes. 2.58 
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With the emphasis on fear of negative evaluation, the participants of all groups were found to keep 
thinking that the other students were better at English than they were ( x = 4.70, x = 3.65 respectively). 
Specifically, the students with high anxiety were found to feel that the other students spoke English better than 
they did ( x = 4.60). 
 "
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Table 5.5 L
evel of foreign language anxiety as categorized by com

ponents of foreign language anxiety 

N
o. 

Type of A
nxiety 

G
roup of participants as divided by levels of 

anxiety 
A

verage 

Score 
Students w

ith 

 high anxiety 

Students w
ith 

average 

anxiety 

Students 

w
ith low

 

anxiety 

 
C

om
m

unication A
pprehension 

1. 
I never feel quite sure of m

yself w
hen I am

 speaking in m
y English class. 

4.00 
3.45 

2.60 
3.35 

4. 
It frightens m

e w
hen I don’t understand w

hat teacher is saying in English 
language.     

4.10 
3.70 

3.40 
3.73 

9. 
I start to panic w

hen I have to speak w
ithout preparation in English class. 

4.40 
3.95 

2.90 
3.75 

14. 
I w

ould not be nervous speaking the foreign language w
ith native speakers. 

2.50 
2.95 

2.30 
2.58 

15. 
I get upset w

hen I do not understand w
hat the teacher is correcting. 

3.80 
3.25 

2.80 
3.28 

18. 
I feel confident w

hen I speak in English class. 
2.10 

2.90 
2.90 

2.63 

24. 
I feel very self-conscious about speaking English in front of other students. 

4.00 
3.55 

2.60 
3.38 

27. 
I get nervous and confused w

hen I am
 speaking in m

y English class. 
3.90 

3.55 
2.40 

3.28 

29. 
I get nervous w

hen I don’t understand every w
ord the English teacher says. 

4.50 
3.35 

3.30 
3.72 

30. 
I feel overw

helm
ed by the num

ber of rules I have to learn to speak a foreign 
language. 

4.10 
3.35 

1.90 
3.12 

32. 
I w

ould probably feel com
fortable around native speakers of English. 

2.10 
2.40 

2.10 
2.20 

 
Total 

3.59 
3.31 

2.65 
3.18 

 
Test A

nxiety 
 

 
 

 

3. 
I trem

ble w
hen I know

 that I am
 going to be called on in English class. 

4.50 
3.85 

2.70 
3.68 

5. 
It w

ould not bother m
e at all to take m

ore English classes. 
2.80 

3.45 
3.20 

3.15 

6. 
D

uring English class, I find m
yself thinking about things that have nothing to 

do w
ith the course. 

3.40 
2.65 

2.30 
2.78 
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Table 5.5 L
evel of foreign language anxiety as categorized by com

ponents of foreign language anxiety 

N
o. 

Type of A
nxiety 

G
roup of participants as divided by levels of 

anxiety 
A

verage 

Score 
Students w

ith 

 high anxiety 

Students w
ith 

average 

anxiety 

Students 

w
ith low

 

anxiety 

 
C

om
m

unication A
pprehension 

1. 
I never feel quite sure of m

yself w
hen I am

 speaking in m
y English class. 

4.00 
3.45 

2.60 
3.35 

4. 
It frightens m

e w
hen I don’t understand w

hat teacher is saying in English 
language.     

4.10 
3.70 

3.40 
3.73 

9. 
I start to panic w

hen I have to speak w
ithout preparation in English class. 

4.40 
3.95 

2.90 
3.75 

14. 
I w

ould not be nervous speaking the foreign language w
ith native speakers. 

2.50 
2.95 

2.30 
2.58 

15. 
I get upset w

hen I do not understand w
hat the teacher is correcting. 

3.80 
3.25 

2.80 
3.28 

18. 
I feel confident w

hen I speak in English class. 
2.10 

2.90 
2.90 

2.63 

24. 
I feel very self-conscious about speaking English in front of other students. 

4.00 
3.55 

2.60 
3.38 

27. 
I get nervous and confused w

hen I am
 speaking in m

y English class. 
3.90 

3.55 
2.40 

3.28 

29. 
I get nervous w

hen I don’t understand every w
ord the English teacher says. 

4.50 
3.35 

3.30 
3.72 

30. 
I feel overw

helm
ed by the num

ber of rules I have to learn to speak a foreign 
language. 

4.10 
3.35 

1.90 
3.12 

32. 
I w

ould probably feel com
fortable around native speakers of English. 

2.10 
2.40 

2.10 
2.20 

 
Total 

3.59 
3.31 

2.65 
3.18 

 
Test A

nxiety 
 

 
 

 

3. 
I trem

ble w
hen I know

 that I am
 going to be called on in English class. 

4.50 
3.85 

2.70 
3.68 

5. 
It w

ould not bother m
e at all to take m

ore English classes. 
2.80 

3.45 
3.20 

3.15 

6. 
D

uring English class, I find m
yself thinking about things that have nothing to 

do w
ith the course. 

3.40 
2.65 

2.30 
2.78 
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13. 
It em

barrasses m
e to volunteer answ

ers in m
y English classes. 

4.50 
3.55 

2.50 
3.52 

19. 
I’m

 afraid that m
y English teacher is ready to correct every m

istake I m
ake. 

4.10 
2.65 

2.80 
3.18 

23. 
I alw

ays feel that the other students speak the English better. 
4.60 

3.20 
2.80 

3.53 
31. 

I’m
 afraid that the other students w

ill laugh at m
e w

hen I speak English. 
4.40 

3.30 
2.10 

3.27 
33. 

I get nervous w
hen the language teacher asks questions w

hich I have not 
prepared in advance. 

4.50 
3.60 

3.00 
3.70 

 
Total 

4.24 
3.26 

2.81 
3.44 

* L
ow

 anxiety = 0-1.69, A
verage anxiety = 1.70-3.49, H

igh anxiety ≥ 3.50 
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From the data in Table 5.5, the total items with high level of anxiety as experienced by each group could be 
summarized in Table 5.6. As shown in Table 5.6, the groups with different levels of anxiety were found to 
worry on the listed items differently. The high anxiety group was found to worry on more items at high levels 
than the average group (25 and 11 items respectively). For the low anxiety group, however, none of the items 
were found to be worried at high level but at average level for all items. 

Table 5.6 Total items with high level of anxiety as experienced by the groups of    
        different levels of anxiety 

Group Total items with high level of anxiety 
Low 0 
Average 11 
High 25 
"

5.5. Summary of the findings 
The result of all data shows that overall the majority of the participants (75%) experienced moderate 

or high level of anxiety in EFL classroom, while only some few were found to have no or little anxiety. 
Regarding the components of foreign language anxiety, fear of negative evaluation was the situation that 
made students the most anxious in EFL classroom. Furthermore, those with high and low anxiety noticeably 
shared fear of negative evaluation as the variable that made them most anxious, while those with average 
anxiety were found to be most anxious about communication apprehension. Moreover, the participating 
students reported that they worried about the consequences of failing their English class the most ( x = 3.90), 
whereas the lowest mean scores of 33 items showed that the majority of participating students do not have 
negative feeling of English classes ( x = 2.58).  

 
6. Conclusion 

The findings indicated that anxiety (Horwitz et al., 1986) did exist in the upper-secondary school EFL 
Thai students in English Language Classroom. This is in line with studies conducted in other EFL contexts 
(Kao & Craigie, 2010, Kitno, 2001, Liu, 2005). This suggests that students’ anxiety is an issue in English 
language classroom in a Thailand context, and that teachers must be aware of their students’ anxiety.  As 
suggested by scholars, foreign language anxiety can be a predictor of success in learning the foreign language 
since it could either interfere with foreign language learning (Horwitz et al., 1986; MacIntyre & Gardner, 
1991c; Aida, 1994; Kitano, 2001; Kao & Craigie, 2010), and either facilitating or debilitating (Scovel, 1978).  
Teachers are recommended to take learners’ anxiety as an important account in English language teaching and 
learning process.  In addition, to better understand the causes of the anxiety and the effects of anxiety on the 
students, further study is suggested.  
"
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APPENDIX 
Questionnaire 

This questionnaire aims to examine upper-secondary school students’ anxiety in English language 
classroom.  It is divided into 2 parts: 

Part 1: Personal Information 
Part 2: English Language Classroom Anxiety 

Please answer the questionnaire according to the instructions provided for each part. 
 

Part 1: Personal Information   
Please put a thick (!) mark in the box and fill in your information in the blanks. 

1.! Gender  " Male  "  Female 
2.! Age ______ 
3.! Class Matthayomsuksa _____ 
4.! How long have you been studying English? _____ years 
5.! Do you like studying English language?  " Yes  "  No 

Give reason ____________________________________________ 
Part 2: English Language Classroom Anxiety 

Below are 33 statements concerning English language classroom anxiety. Please read each statement carefully 
and put a thick (!) mark on the scales that accurately reflect your opinion. 

 5 means  strongly agree   
 4 means  agree  
 3 means  neither agree nor disagree 
 2 means  disagree  
 1 means  strongly disagree 
 
  

No
. 

Statements 
In English language class, I have these feelings: 

Anxiety Scale 

5 4 3 2 1 
1 I never feel quite sure of myself when I am speaking in my English 

class. 
     

2 I don’t worry about making mistakes in English class.      
3 I tremble when I know that I’m going to be called on in English 

class. 
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4 It frightens me when I don’t understand what teacher is saying in 
English language. 

     

5 It wouldn’t bother me at all to take more English classes.      
6 During English class, I find myself thinking about things that have 

nothing to do with the course. 
     

7 I keep thinking that the other students are better at languages than I 
am. 

     

8 I am usually at ease during tests in my English class.      
9 I start to panic when I have to speak without preparation in English 

class? 
     

10 I worry about the consequences of failing my English class.      
11 I don’t understand why some people get so upset over English 

classes. 
     

12 In English class, I can get so nervous I forget things I know.      
13 It embarrasses me to volunteer answers in my English classes.      
14 I would not be nervous speaking the foreign language with native 

speakers. 
     

15 I get upset when I don’t understand what the teacher is correcting.      
16 Even if I am well prepared for English class, I feel anxious about it.      
17 I often feel like not going to my English class.      
18 I feel confident when I speak in English class.      
19 I am afraid that my English teacher is ready to correct every 

mistake I make. 
     

20 I can feel my heart pounding when I’m going to be called on in 
English class. 

     

21 The more I study for an English test, the more confused I get.      
22 I don’t feel pressure to prepare very well for English class.      
23 I always feel that the other students speak English better than I do.      
24 I feel very self-conscious about speaking English in front of other 

students. 
     

25 English class moves so quickly that I worry about getting left 
behind. 

     

26 I feel more tense and nervous in my English classes than in my 
other classes. 

     

27 I get nervous and confused when I am speaking in my English class.      
28 When I’m on my way to my English class, I feel very sure and 

relaxed. 
     

29 I get nervous when I don’t understand every word the English 
teacher says. 

     

30 I feel overwhelmed by the number of rules I have to learn to speak a 
foreign language. 

     

31 I am afraid that the other students will laugh at me when I speak 
English. 

     

32 I would probably feel comfortable around native speakers of 
English. 

     

33 I get nervous when the language teacher asks questions which I 
haven’t prepared in advance. 

     

 
 


